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Pioneer Central School District
New Teacher Mentoring Plan
2007-2008
I.  Goals and Desired Outcomes of the Program
· To provide the best instructional and learning environment for students by ensuring the success and ongoing growth of our teachers by:


* Improvement of overall teaching performance and effectiveness


* Increase in teacher retention during the induction years


* Promotion of the personal and professional well being of new staff members


* Transmission of the culture of the district to new staff

· Improvement in student achievement

II.  Program Participants and Roles

District Administrator
· Chair Induction Advisory Board 

· Schedule, plan & implement the program

· Coordinate: 


- New Teacher Orientation during August 


- 1st year teacher’s (and long-term substitutes in their 1st year) 



   Mentoring Program



- 2nd and 3rd year teacher’s supports 



- mentor collaboration meetings; 



- Teachers’ Center course offering for 1st year teachers that will 



   include: APPR and portfolio training; UbD lesson planning, Marzano’s 



   Classroom Management; literacy and comprehension strategies


- training for one-on-one mentors; 


- professional discussions and New Teacher Workshops for non-tenured 


  teachers on district initiative topics pertinent to the profession. 


- classroom coverage with the building principal to facilitate other 



  classroom observations, meetings and consultations for the mentee 


- opportunities for peer coaching 


- meetings with mentor/mentee pairs/ or mentors for support and 
                collaboration


- orientation for other new professional staff by:




* including them in August orientation programming




* providing a one-on-one mentor if appropriate

· Provide peer coaching opportunities and training meetings 
· Act as liaison between department/grade level chairs and individual teachers as needed to increase mastery of content, instructional strategies and classroom management  
· Attend pertinent conferences/workshops and sharing information gained with new staff members

· Maintain a professional log of contacts and meetings held with non-tenured teachers (see Appendix C)
· Act as a confidential advisor (see Appendix A)

· Visit classrooms on invitation and provide feedback upon request
· Serve as a resource 

· Serve as a coach to observe a lesson prior to formal observation by building principal or department director
· Informal visits to offer assistance

· Provide for opportunities for video taping, lesson critiquing and portfolio reviews

· Research mentor programs through visitations and professional literature

· Adjust the mentor/mentee pairing when necessary

· Collect data relevant for program evaluation 

· Budget Development

Building Administrators/Department Directors:

· Work closely with mentees and mentors to inform them of building and individual initiatives and needs. 
· Facilitate faculty awareness and support for the mentoring program in the school and community 
· Serve on a mentor selection committee
· Assist in development of schedules for participants (see V. Time Allocations)
· Assist with  other scheduling for program activities

· Are invited to participate in mentor/mentee trainings 
· Conduct formal observations and complete annual APPR

Mentees: 
(See Mentoring Program Activities Chart -  page 10)
· All 1st, 2nd and 3rd year non-tenured teachers in the district, including long-term subs who teach a semester or more in a replacement situation, will be considered mentees.

· In order to attain a permanent teaching certification license, beginning February 2004, all teachers in their first year of teaching are required to participate in one full year of a district supported mentoring program unless two or more prior years of teaching experience, but PCS will still require an appropriate level of mentoring.
· Mentees may be part time teachers on a permanent basis, long term substitutes who teach less than a semester as recommended by administration, and/or tenure teachers on track 3 as recommended by administration.

· Attend New Staff Orientation during August as provided by district

· Attend scheduled New Teacher workshops, pertinent meetings and Teachers’ Center course (strongly recommended). 
· Participate in scheduled professional discussions 

· Attend portfolio/action research training as provided by the district

· Develop portfolio/action research for APPR evaluation and participate in Critical Friends’ Review of the portfolio/research project at the end of the school year
· Commitment to the mentor-mentee relationship as evidenced by:



- seeking mentor support as needed for professional duties, classroom 


  management, instruction, etc.; 


- being open to constructive critique for improvement of instruction, 


- attempting/modifying/implementing instructional and classroom 


  management suggestions; meeting with mentor on regular basis)


- attending scheduled meetings with mentor or administrator
Mentors: 
 

· A teacher who is permanently certified, who demonstrates skills and dispositions of mastery of pedagogical skills, subject matter, superior teaching abilities, interpersonal relationship qualities, and a willingness to participate in the mentoring program.

· A tenured employee
One-on-One Mentor provided for 1st year teachers:
· Assists in interpretation and application of curriculum assessments and teaching strategies through visitations and feedback sessions to the classroom, peer coaching opportunities with mentee

· Attends scheduled mentor collaborated training meetings 

· Involved in arranging with the building administrator and covering classrooms in order to facilitate mentoring meetings or meetings with the mentee.

· Meets with mentee to discuss implementation and planning directly related to instruction and classroom effectiveness 
· Acts as a liaison between department/grade level chairs and mentee as needed to increase mastery of content.   (These meetings will provide an opportunity to discuss implementation and planning directly related to instruction and classroom effectiveness.)  
· Keeps records of mentoring:



- logs contact hours spent with mentee


- records mentoring done as per PDP timekeeper specifications and 


   NYS regulations 


- submits records to administrator (See Appendix C)
· Duties include informal observations of the mentees and informal evaluations of observations that will stimulate conversations with mentee about what was observed
· Acts as a confidential advisor (see Appendix A)
· Attends scheduled meetings with mentee and/or administrator

     11 Month Mentor (Building Mentor) (if not necessarily a one-on-one match)



All duties as a one-on-one mentor
III. 2nd and 3rd Year Teachers

· 11 Month employee, district Mentoring Program administrator and/or building administrator/department director serve as a mentor resource for 2nd and 3rd year teachers

· Department/grade level chairs in each building can be called upon to provide resources on request

· 2nd and 3rd year teachers will complete a portfolio project each year to be presented before a Critical Friends forum in the spring


- 2nd year teachers will focus on Domains I and III



- 3rd year teachers will include all four Domains

· (Strongly recommended) A Teachers’ Center course (2008-2009) will be designed specific to the needs of 2nd and 3rd year teachers as a continuation of district supported mentoring
· Attend portfolio design and preparation sessions as scheduled.
Professional Expectations – Role of Participants

	Mentor of a First Year Teacher

	A Mentor for a New Teacher in Pioneer’s Mentoring Program is expected to:

· As appropriate, attend sessions of the New Teacher Orientation in August with your mentee (These days may be included as part of  20 day or 11 month days during the summer).
· Introduce your mentee on Opening Day

· Familiarize your mentee with your building’s physical layout, policies and procedures

· Maintain a log of mentoring activities detailing the amount of time and the nature of the mentoring activity

· Turn in a monthly log sheet of mentoring activities

· Insure that your mentee has necessary materials for the classroom including curriculum maps, manuals, textbooks, etc.

· Meet weekly with your mentee to discuss lesson plans, management, instruction, etc.

· Attend Mentor Group meetings

· Attend combined group meeting with mentees

· Attend mentor training

· Conduct a minimum of 6 visitations of your mentee and meet to discuss the visitation

· Use release time

· Complete program evaluations

· Assist your mentee with Open House and Parent Conference Day preparations

· Assist your mentee with the preparation of grades and/or report cards

· Maintain a log of all professional development Activities


	First Year Teacher

	Beginning teachers in the Mentor Teacher Intern Program are expected to:

· Attend the New Teacher Orientation Days in August and (strongly recommended) 30 hour Teachers’ Center course

· Maintain a log of mentoring activities detailing the amount of time and the nature


of the mentoring activity

· Turn in a monthly log sheet of mentoring activities

· Attend Beginning Teacher group meetings (minimum of 4)

· Attend combined group meetings with mentors

· Conduct a minimum of 4 visitations of teachers (other than your mentor) from October to April

· Use release time

· Complete program evaluations

· Meet weekly with your Mentor to discuss lesson plans, management, instruction, etc.

· Conduct a minimum of 6 visitations of your Mentor and meet with your mentor to discuss the visitation

· Attend workshops designed especially for beginning teachers

· Maintain a log of all Professional Development Activities

· Complete a portfolio project (-focused on Domain 2) to be presented before a Critical Friends forum in the spring



	Mentor of Second and Third Year Teacher

	An 11 month teacher and/or building administrator/department director will serve as mentor for a second year teacher and third year teacher and is expected to:

· Attend district training as appropriate 

· Provide assistance, resources and advice as needed

· Meet periodically to address concerns and/or to “coach” as needed

The department/grade level chair  in each building can be called upon to provide resources on request  


	Second and Third  Year Teacher

	Second and third year teachers are expected to:

· (Strongly recommended) Attend 30 hour Teachers’ Center course                 (ready in 2008-09) designed for 2nd year teachers and separately, a course designed for 3rd year teachers
· Request assistance as needed  

· Meet periodically with your mentor (11 Month employee, district Mentoring Program administrator and/or building administrator/department director)
· Complete a portfolio project each year to be presented before a Critical Friends forum in the spring

- 2nd year teachers will focus on Domains I and III



- 3rd year teachers will include all four Domains



IV.  Mentor Selection and Assignment  
· Mentors may be: 



- Option 1 . . . one-on-one mentor who is in same department/grade level 




   

  as mentee




- Option 2 . . . 11- month employee who will mentor 1 or more new 






  teachers in the same building




- Option 3 . . . volunteer veteran teacher serving as mentor of 1 or more 






  mentees

· Mentor position(s) will be posted internally on an annual basis.
· Mentoring vacancies will be publicized by a written notice to the Association and by providing the posting to the business office, principal’s office and faculty room in each school.  
· Postings will include a description of the qualifications for the position and the duties.  
· The district administrator, with the recommendation of the building principals, will present qualified one-on-one mentor candidates to the superintendent for recommendation to the Board of Education for appointment.  (If more than one qualified candidate is recommended for a specific mentoring  assignment, the building  administrator/director will make  a recommendation to the Induction Advisory Board for consideration, selection  and recommendation to the superintendent and the Board of Education.) 
· A one-on-one mentor will be assigned for each 1st year teacher (experienced or not); mentor must be in their subject area first, then if necessary by grade level and recommended by the building principal (may be assigned to an 11 month employee)  

· One-on-one mentor or building mentors will be assigned to respective buildings based on the needs of each building, taking into consideration a mentor’s classroom experience in elementary, intermediate, and high school. 

· The position of one-on-one mentor or building teacher mentor may be extended yearly based on the district needs and evaluation and approval of the superintendent.

· In case of a mentor/mentee pair relationship that is not suitable, a new one-on-one mentor will be appointed from the bank of candidates and/or recommendation by the building administrator.
V. One-On-One Mentor or Building Mentor Training:
· Must attend district provided mentor training and any follow-up workshop(s)
· Must understand and be able to implement current programs that are district initiatives. 

VI. Time Allocations: 

· New teachers will receive a 3 day orientation program in August.  The program will include, but not be exclusive to: district overview, technology requirements/practice, classroom management strategies, business office procedures, etc.
· Mentees will be released from their classroom to participate in peer coaching, classroom visitations or planning with grade level or content appropriate teachers for assistance for up to no more than 10% of the school year. 
· Release time will be arranged and supported by the mentor/mentee,  Program coordinator or building administrator. Necessary coverage will be provided. 
· A 30 hour Teachers’ Center course designed specifically for 1st year teachers will be conducted on 4 days during the school year.  Topics covered will include, but not be exclusive to: Portfolio design and development, APPR process, UbD lesson planning, Marzano’s “Classroom Instruction That Works”, Literacy and Comprehension Strategies, etc.

· 30 hour Teachers’ Center courses will be designed specifically to the needs of the 2nd and 3rd year teacher (projected 2008-2009).

Mentoring Program Activities 

	
	Mentoring Provided
	Staff Dev. Day/ Release Day Sessions
	Teacher Center Course

4 Saturday Classes + Reflection
	Portfolio/Informal Observations/Visitations 
	Building Prin./Dept. Director  Responsible for:

	
	
	
	
	Portfolio Focus
	

	Year 1
	1-on-1 mentor 

Course

Release Day Sessions

Portfolio – Domain 2

Release time for observing best practices
	Nov. 16 – Technology Review 

Nov. 19 – Portfolio models and Danielson rubric

Feb 15 – Marzano – Classroom Management  

Mar 14 – Literacy 

April release day for portfolio 

May – Critical Friends
	· Portfolio/ APPR (Nov. 3rd)
(Deb Bookmiller/Terry Grajek)

· UbD  Lesson Planning (Dec. 2nd)
· Classroom Management (March 1st)
(Amy Thomson)

· Literacy  and comprehension strategies (schema, determining importance, visualization) (May 3rd)
	Domain 2

· Creating an environment of respect and rapport

· Establish a culture for learning

· Managing classroom procedures

· Managing student behavior

· Manage physical space
	· Interviewing  for new staff and making recommendation to the superintendent  

· Providing basic materials and supplies to start up  a classroom and/or prepare for duties

· Building specific orientations/meetings – Appendix H component selection, observations/APPR, building culture, etc.

· Including new Special Ed. teachers, and other new professional staff in building orientations where appropriate, familiarizing new staff with building culture, technology and building principal’s expectations

· Planning training for their new staff as they deem necessary - if designed specifically for new teachers, keep Mentoring Program Administrator informed

· Work in collaboration with Mentoring Program Coordinator in suggesting and planning district wide staff development  for new staff

· Formal observations

	
	
	
	
	Informal Observations
	· 

	
	
	
	
	· Informal observations and “walk-throughs” done by 1-on-1 mentor and Mentoring Program Administrator with opportunity to observe all 4 Domains and to provide resource for the Domain 2 portfolio project

· Informal observations will be used facilitate discussion of and reflection on improving classroom management skills and  promoting best practices in instructional strategies.

· Will allow new teacher an opportunity to “practice” before formal observations if requested
	· 

	
	
	
	
	New Teachers’  Visitations to Other Classrooms
	· 

	
	
	
	
	Required and arranged periodically by new teacher, mentor or administrator.  Visitation time followed by reflection and discussion.  Substitute coverage provided
	· 

	Year 2

Start
08-09
	Course

Portfolio – Domains        1  and 3

Day Sessions as needed

1-on-1 mentor if requested by supervisor


	Sept –

Nov – 

Feb – 

March 


	· Marzano - Classroom Instruction  that Works (9 strategies)

· UbD/Detailed

· Unit  Planning

· APPR/Portfolio 

· Literacy (questioning, inference, synthesis, monitoring)
	Portfolio - Domain 1 +

· Knowledge of content and Pedagogy

· Knowledge of Students

· Selecting Instructional Goals

· Knowledge of resources

· Coherent Instruction

· Assessing Learning through student-Generated Products

+ Portfolio - Domain 3 

· Communicating Clearly and Accurately

· Using questioning and discussion techniques

· Engaging students in learning

· Providing feedback to students

· Demonstrating flexibility and responsiveness
	· Basic material and supplies to start up  a classroom and/or prepare for duties

· Appendix H component selection, observations/APPR,

· Formal observations



	Year 3

Start
08-
09
	Course

Portfolio -

All Domains

Day Sessions as needed
	Sept –

Nov – 

Feb – 

March 


	· UbD/Assessment   

· APPR/Portfolio 

· Literacy – Writing connection 

· Differentiated Instruction

· Data analysis

· CASL
	Portfolio – Domains 1,2,3 and Domain 4

· Reflecting on Teaching 

· Maintaining Accurate Records

· Communicating with Families

· Contribute Leadership to School & District

· Grow Professionally

· Show Professionalism 
	· Basic material and supplies to start up  a classroom and/or prepare for duties

· Appendix H component selection, observations/APPR,

· Formal observations

· Tenure  recommendations



VII.  Annual Induction Program Advisory Board: 
· This committee will include a number of people selected by the groups represented which includes:  Administrators, BOE members, teachers to include PFA representatives, a college affiliated staff member, and district Mentoring Program administrator, with teachers having the majority (at least 51%).

· Consult and collaborate among the members on Induction Program development
· Aid in the mentor selection process 

· Aid in the annual refinement of the Induction Program by analyzing data presented by the district Mentoring Program administrator.

VIII.  Program Evaluation and Revision 

With the use of NYS’, “Assessing the Development of a District’s Teacher Mentoring Program” rubrics and the relevant data collected throughout the year, the program will be reviewed annually for any revisions or adjustments.

IX.  Mentor Program Budget Allocations
· One-on-One mentors paid as per contract for department chairs

· 11-month mentor employees paid by 11-month salary
· Books, materials and supplies will be allocated through Title funds

· Substitute teachers salaries for coverage will be accounted for through the BOCES School Improvement Coser.
Appendix A 
Confidential Communication Model
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In this diagram, there are two way communications between the mentee and the district program administrator/mentor and between the mentee and their building/department administrator, while there is only one way communication between the building/department administrator and the district program administrator/mentor.  There is no discussion initiated by the district program administrator /mentor to the building/department administrator.  The mentee is free to discuss whatever he/she chooses with the administration, but the mentor does not share information about the mentee with the building/department administrator.  This structure provides the mentee with the freedom to be open with the district program administrator/mentor and yet secure that no information is being passed to the building/department administrator. 
This model does allow the building/department administrator to initiate discussions with the district program administrator /mentor relating to the areas of concern about the performance of a mentee.  This gives greater clarity to the mentor’s work because the mentor would hear first hand the building/department administrator’s concerns rather than hearing them through the filter of the mentee. 
Appendix B

NYS Rubrics

“Assessing the Development of a District’s Teacher Mentoring Program”





(See following pages)
NYS Rubric - rev. 8/25/05 - workable copy
	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	PROGRAM SUPPORT CONDITIONS:
1. Advisory Board
	Person or persons are named to be responsible for oversight of mentoring activities.


	Responsibility for oversight of mentoring activities, there is an identifiable entity (e.g. individual, co-coordinators, or

committee) actively engaged in this oversight/coordination of the mentoring activities.
	Over sight committee is a standing committee; there is some continuity within the membership of this entity from year to year.


	Over sight committee is a standing committee; there is some continuity within the membership of this entity from year to year.

	2. Mentoring Plan
	A description of the mentoring plan is included in the District Professional Development Plan. This plan is collaboratively developed and describes: program goals, defined role of the mentors, how mentors will be selected,

how they will be prepared, types of mentoring activities to be conducted, when the mentoring activities will take

place and how many mentoring hours will be provided for new teachers.
	A description of the mentoring plan is included in the District Professional Development Plan. Goals of the mentor

program are selected, including teacher retention and increased teacher

skillfulness.


	The mentoring plan is reviewed and revised if needed in the context of the

District Professional Development Plan.


	The mentoring plan is reviewed annually by the district’s Professional Development Committee in the context of the District

Professional Development Plan. Program evaluation data is basis for review and program adjustments as needed.



	3. Beginning Teachers’ Assignments
	The beginning teacher is not assigned proportionately large numbers of students with behavioral or learning

challenges.


	The beginning teacher is not assigned proportionately large number of students with behavioral and learning challenges.


	The beginning teacher is not assigned proportionately large number of students with behavioral and learning

challenges. Non-instructional duties are limited for participating teachers.
	The beginning teacher is not assigned proportionately large number of students with

behavioral and learning challenges. Non-instructional

duties are limited for participating teachers.

	4. Teacher College Connection
	
	Connections are made with local teacher education institutions regarding the

program and service on the steering committee.


	Representatives from local teacher education institutions participate on the

oversight/steering committee and are regularly involved in program events.


	The local teacher education institutions are considered partners in teacher preparation and professional development, sharing in

many aspects of the policy consideration and program design and delivery.


NYS Rubric - rev. 8/25/05 - workable copy
	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	PROGRAM SUPPORT CONDITIONS:

5. Calendar of Mentor Activities
	
	Calendar of mentoring activities is available.


	Calendar of mentoring activities is available is available early in the school

year.
The mentoring program begins in the summer (August) mentor-beginning

teacher matches are made; ready to begin the school year.


	Calendar of mentoring activities is available before the beginning of the school year.
Consideration of specific design elements of the mentoring program begins with the hiring of new teachers each year. The mentoring program begins in the summer (August)

mentor-beginning teacher matches are made; ready to begin the school year.

The district vision for the mentoring program is evolving, arrived through consensus and experience with mentoring in the district.

	6. Goals of the Mentor Program
	
	Goals of the mentor program minimally include teacher retention and increased

teacher skillfulness.


	Goals of the mentor program are refined and expanded to include acquisition of a broad repertoire of planning, teaching and assessment

a skill to work with a wide range of students and reflection on teaching practice is a central part of the mentoring experience.


	Goals and vision for the mentoring program are

refined as needed and determined by oversight

committee, incorporating input from the broader school community gathering in program evaluation. Program goals include acquisition of a broad repertoire of planning, teaching and assessment

skills to work with a wide range of students. Reflection on teaching practice is central to the mentoring experience.


NYS Rubric - rev. 8/25/05 - workable copy
	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	PROGRAM SUPPORT CONDITIONS:

7. Administrative Role
	
	Principals have a defined role in the mentoring program. This minimally includes participation in mentor selection, and assignment of new teachers to mentors.


	Principals have a defined role in the mentoring program. Role is expanded to include supporting and championing mentoring as integral to the school's professional  development planning to other teachers and parents,

assisting with scheduling for

program activities, and assist in the design of the mentoring program, among other activities.


	Principals re-visit roles in the mentoring program, revise as necessary.



	8. All Stakeholders including Parents
	Parents have been alerted to the implementation of the mentoring program.


	Parents have a beginning understanding of the design and the goals of the mentoring program. At least one district informational meeting with teachers in

all schools in the district have been conducted.


	Parents understand and support the mentoring program. There is a high level of familiarity within the district among teachers, principals and all building staff about the mentoring program. 
Several district information

meetings are held, e.g., each

building as well as at the district level.
Administration and local teachers’ organization colleagues talk informally about the mentoring program on a periodic basis.
	There is broad support among teachers and principals for the mentoring program; there is a

high level of participation in support of the mentoring program in the school.

Several district information meetings are held, e.g.,

building as well as at the district level.
Administration and local teachers’ organization

colleagues talk about the mentoring program on a

regular, on-going basis.


NYS Rubric - rev. 8/25/05 - workable copy
	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	PROGRAM SUPPORT CONDITIONS:

9. Support Expenditures
	
	
	Support for 2nd and 3rd year

teachers is provided, perhaps

informally.

The PDP committee or the

mentoring subgroup addresses teacher induction as a multi-year effort.


	All teachers and other educators in the school

community regard some degree of participation in

the induction of the newcomers as one of their

responsibilities as well. The project coordinator monitors or attends to teachers who began in the program.
The mentoring program is included in local teachers’

contracts, memoranda of understanding and other

documents of equal standing.

	10. District Funding Source
	
	There is a dedicated funding source for the mentoring program in the district.
	There is a dedicated funding

source for the mentoring program in the district.
	There is a dedicated funding source for the mentoring program in the district.

	11. District Highlighting of Program
	
	
	District highlights program

successes at district-wide and

board of education meetings.


	District’s supports “showcasing” the program and its components to other districts; at regional, state,

and national events focused on teacher induction

and mentoring.


Helpful Hints from practitioners and coordinators off teacher mentoring programs: Program Support   
· Principals have overall responsibility for all instruction and other activities in their schools, they are integral to implementation

· Support such expenditures as stipends for mentors, substitutes for mentoring meetings and observations.

NYS Rubric - rev. 8/25/05 - workable copy
	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	MENTOR SELECTION:

1. Mentor Selection Committee
	Person or persons are

designated to select persons to be mentors.


	District is moving toward

identification and establishment of a mentor selection committee.

Qualifications for persons to serve on such a committee are under consideration.


	There is an established mentor selection committee. Teachers (including former effective mentors), principals & supervisors compose the membership of this committee.


	An efficient mentor selection committee, composed of persons knowledgeable about

school sites, school climates, student population and other aspects of what new teachers will encounter in their teaching assignments, is ongoing.
Memberships are not static, but above characteristics are continuously reflected in the

membership. A majority of classroom teachers are on the committee.

	2. Pre-Planning
	District has “forecast” where

probable teacher vacancies will be in the next few school years, e.g. possible retirements, what buildings, subject areas, and grade levels may have openings.

	District has “forecast” where

probable teacher vacancies will be in the next few school years, e.g. possible retirements, what buildings, subject areas, and grade

levels may have openings.

	Vacancies are forecasted, there is an existing “pool” of mentors in the district. Mentoring skills are kept

current, by attendance at

preparation at least once each year.


	Vacancies are forecasted, there is an existing “pool” of mentors in the district. Mentoring skills are kept current, by attendance at preparation at least once each year. 

Every beginning teacher is matched with a mentor with subject area expertise.
Mentors rotate in and out of active service; there is flexibility in the organizational structure to accommodate this.


NYS Rubric - rev. 8/25/05 - workable copy
	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	MENTOR SELECTION:

3. Criteria for Mentors
	Criteria for mentors are

identified. Years of experience, demonstrated excellent teaching skills, interpersonal skills, pedagogical knowledge, & flexibility, are among the criteria assessed and indicators of fitness for mentoring. Mentor characteristics/dispositions are examined as well as previously identified criteria of experience, teaching skills, etc. 

Newsletters or other district-wide publications announces

search for mentor candidates.
	Criteria for mentors are identified. Years of experience, demonstrated

excellent teaching skills,

interpersonal skills, pedagogical knowledge, & flexibility, are among the criteria assessed and indicators of fitness for mentoring. Mentor

characteristics/dispositions are examined as well as previously identified criteria of experience, teaching skills, etc.


	Criteria for mentors are identified. Among the criteria are those in previous stages of development as well as the stipulation that all mentors selected from within the

district are tenured.


	Criteria is reviewed and adjusted as determined

by the steering or other committee. Incorporates

best practices identified from the districts’ experiences with mentor selection, always based on the foundation Years of experience, demonstrated excellent teaching skills,

interpersonal skills, pedagogical knowledge, &

flexibility.



	4. Application Procedures and Forms
	
	Application procedures and forms are distributed every year throughout the district in every school. There are a variety of strategies in place for assuring the availability of qualified mentors.
	Application procedures and forms are distributed every year throughout the district in every school, clearly presenting criteria for mentor selection. There is a system

in place for developing a cadre of qualified mentors.
	Applications are solicited annually, to accommodate career teachers approaching the appropriate stage to participate in mentoring.



	5. Mentor-Mentee Relationships
	A confidential procedure exists for new teachers to

communicate concerns

regarding their mentor

assignment. Re-assignments

are made, if necessary.


	Project coordinators review

mentoring relationship dynamics at least on an intermittent basis. Plan

for adjustments in mentor-mentee pairing exists and is implemented as necessary.
	Project coordinators meet

periodically with new teachers as a group and meet regularly with each mentor-new teacher pair. Plan for

adjustments in mentor-mentee pairing exists and is implemented as necessary.
	Project coordinators meet with new teachers as a group and meet regularly with each mentor/new teacher pair, to ascertain dynamics of pairings and progress. Plan for  adjustments in mentor-mentee pairing exists and is

implemented as necessary.
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Helpful Hints from practitioners and coordinators off teacher mentoring programs: Mentor Selection
· Mentoring program planning/design group or other subgroup of the district professional development committee.

· Research points to desirable characteristics as: approachability, empathy, commitment to the teaching profession, enthusiasm, trust, sincerity, confidence in teaching skills, willingness to spend time and resourcefulness.

· School faculty meetings in spring of each year could reserve agenda time for mentor recruitment.

· Invite former mentees to serve on the selection, steering or policy committee.

· Include as many interested veteran teachers who apply to be included in mentoring preparation events, as space allows.
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	MENTOR PREPARATION and SUPPORT:

1. Mentor Instructional Support
	At least one day of orientation is provided to persons becoming mentors. Such an

orientation lays out the purpose and design of the program and the intended

role of the mentor.

Peer/cognitive coaching and study of the needs of the beginning teachers are

provided within or in addition to the orientation session.


	A workshop is planned to orient prospective mentors to the program and their role.

Emphasis is placed on the development of a supportive relationship between the mentor and the new teacher in bringing about a highly

personalized induction to teaching.
Content of mentor preparation may also

include adult learning theory or stages of teacher development; beginning teacher needs; peer/cognitive coaching, observation skills,

conferencing, reflective questioning techniques.


	Workshops are conducted. Experienced mentors take an active role in providing the

workshop. Experienced mentors explain how they succeeded in developing

supportive relationships with their new teachers, and how this brought about a highly personalized induction to teaching.
Content of mentor preparation also inc. adult learning theory or stages of teacher development; beginning teacher needs;

coaching, observation skills, conferencing, reflective questioning techniques.


	An established workshop format is used, with appropriate variances, to orient new mentors and support-experienced

mentors. Emphasis continues to be placed on the development of

a supportive relationship

between the mentor and the

new teacher in bringing about a highly personalized induction to teaching. The workshop provides opportunities for mentors and other district and community members to consider how best to achieve this end.

Content of mentor preparation is reviewed and adjusted as necessary. All persons selected to be mentors attend preparation. High proportion of building principals and other administrators are represented at the preparation sessions.


NYS Rubric - rev. 8/25/05 - workable copy
	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	MENTOR PREPARATION and SUPPORT:

2. Mentor Preparation
	
	Preparation is offered to all persons selected to be mentors. Building principals and other administrators are invited to attend.


	Preparation is offered to all persons selected to be mentors, as well as all persons interested in mentoring. It is ongoing,

prospective and mentors; principals with active mentoring programs attend.


	Preparation is offered to all

persons selected to be mentors. Building principals and other administrators attend. Preparation is offered to persons interested in mentoring. Calendar of mentor preparation is available far in advance of the

preparation sessions.

	3.Support Meetings
	
	Monthly meetings are scheduled to support mentors in the enactment of their role.


	Regular meetings are scheduled to support mentors as they build relationships and work with the new teachers.


	Mentors meet on a scheduled

basis to support one another in their work with the new

teachers. They design or

pursue appropriate resources for their ongoing work as mentors.
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	MENTOR ROLE:
1. Guidance and Support
	The mentor’s role is one of

guidance and support, unless

otherwise determined through

contractual negotiations.


	The mentor’s role is one of

guidance and support, unless

otherwise determined through

contractual negotiations.

Mentors’ roles are considered in relation to overall mentoring program goals, as determined collaboratively within the district.
A mentor may fulfill a variety of roles relative to the beginning teacher: guide, advocate, confidante, subject expert, "critical friend", champion, and reflective partner.
	The mentor’s role is one of guidance and support, unless otherwise determined through contractual negotiations.

Mentors’ roles are considered in relation to overall goals of the mentoring program.

A mentor may fulfill a variety of roles relative to the beginning teacher.
	Guidance and support to the new teacher is acknowledged as the primary role of the mentor.



	2. Mentors’ Job Description
	If the mentor has an evaluative role, this decision has the agreement of the Board of Education and the teachers’ bargaining organization. Language

in the teacher’s contractual

agreement clearly delineates

parameters, conditions of mentors’ participation in their assigned teachers’ professional performance

review, e.g. members of peer

review boards.
	If the mentor has an evaluative role, this decision has the agreement of the Board of Education and the teachers’ bargaining organization.


	Language in the teacher’s contractual agreement clearly delineates parameters, conditions of mentors’

participation in their assigned

teachers’ professional performance review, e.g. members of peer review

boards.


	Language in the teacher’s

contractual agreement clearly

delineates parameters, conditions of mentors’ participation in their

assigned teachers’ professional performance review, e.g. members of peer review boards.
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	MENTOR ROLE:
3. Confidentiality
	
	If guidance and support only, the role of the mentor as confidential is communicated to all participants.


	If guidance and support only, the role of the mentor as confidential is communicated to all participants.


	Where applicable, the role of the mentor as confidential is

communicated to all participants. In addition, a written policy of professional confidentially is also employed., e.g. In mentor or

intern group meetings,

information which teachers’ share about themselves and their students stays within the confines and context of the meeting discussion.


Helpful Hints from practitioners and coordinators off teacher mentoring programs: Mentor Role
· Contractual language indicating this agreement is in the mentoring portion of the district PDP.
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	TIME ALLOCATION:
1. Summer Orientation
	A comprehensive summer orientation including goals of the mentoring program and responsibilities of its

participants and district policies and standards is held. Common preparation time is scheduled.
	A planned summer orientation and preparation workshop is conducted.


	Summer orientation and preparation workshop is conducted.


	Summer orientation and preparation workshop is conducted.



	2. Mentor-Mentee Meeting
	A plan for essential meetings of mentors and mentees is set for the year.

Mentoring meetings are of sufficient frequency to meet the mentees’ professional needs and allow a supportive relationship to develop between the mentor and new teacher, characterized by trust, accessibility, openness, professional demeanor, candor, and affirmation.


	Weekly meetings of mentors and mentees take place before and after schools, selected planning periods and

common preparation time.

Mentoring meetings are of sufficient frequency to meet the mentees’ professional needs and allow a supportive relationship to develop between the mentor and new teacher, characterized by trust, accessibility, openness, professional demeanor,

candor, and affirmation.


	Meetings of mentors and mentees take place on a weekly schedule that they set

to meet the needs of their work together.


	Meetings of mentors and mentees take place on a weekly schedule that they set

to meet the needs of their work together.
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	TIME ALLOCATION:
3. Meeting Times within School Day

or Compensated
	
	Meetings of mentors and mentees take place before and after schools, selected

planning periods, and common preparation time.


	Meetings of mentors and mentees take place before and after schools and selected planning periods. Release from instructional time is also intermittently available. Common preparation time

between the mentors and new teachers is routinely built into the schedule.
	Meetings of mentors and mentees are conducted to primarily during scheduled

times within the school day, and includes some release from instructional time.



	4. Release Time
	
	
	If mentoring model used calls for instructional release time for the program participants, replacement teachers are identified and hired for this

purpose.

There is an identified pool of

replacement teachers, where release from instruction takes place. Replacement teachers are included in appropriate preparation for their role as

members of the team.


	There is an identified pool of

replacement teachers, where release from instruction takes place.

Replacement teachers are included in appropriate preparation for their role as

members of the team.

Replacement teachers/faculty are included in preparation sessions for beginning teachers, unless a model is

used which obviates the need for replacement teachers.

	5. Mentor-Mentee Meetings
	
	Schedule of mentor-mentee meetings is developed with the building principal.


	Schedules of mentor-mentee meetings are developed collaboratively with the

principal and mentoring coordinator(s).


	Scheduling takes place collaboratively; there is capacity for adjusting schedule of mentoring activities in response

mentor/mentee pair requests.
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	TIME ALLOCATION:
6. End of the Year Activities
	
	
	End of the year reviews, evaluations, and celebrations are planned and held.
	End of the year reviews, evaluations, and celebrations are planned and held.

	7. Supported Relationships
	
	
	
	When appropriate, plans are set for continuing the supportive relationship

between the mentors and 
new teachers into the 
coming year.


Helpful Hints from practitioners and coordinators off teacher mentoring programs: Time Allocatiion
· Mentoring plan clearly reflects any contractual parameters of school day and compensation for activities that occur outside the school day.

· Consider retired teachers to serve as replacement teachers; they can bring school culture expertise as well as content area expertise to the mentoring program.

· Be sure to schedule time for any program evaluation data collection from participants.
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	MENTORING ACTIVITIES:
1. Summer Orientation
	All prospective mentors, as well as mentees, participate in summer orientation and preparation. Includes school/district policies on discipline, special education, mandated reporting, and

highlights of school calendars.


	Summer orientation is conducted; mentors and mentees participate. Includes school/district policies on

discipline, special education,

mandated reporting, highlights of school calendars.


	All prospective and many experienced mentors participate in summer

orientation and preparation, ongoing mentor support sessions, and end of year wrap up events.


	All prospective mentors and

most experienced mentors

participate in summer orientation and preparation, ongoing mentor support sessions, and end of year wrap up events, including

recognition of mentor service

take place.

	2. Mentor/Mentee Supportive Relationship
	Mentors seek to establish a supportive relationship with the new teacher, characterized by trust, accessibility, openness, professional demeanor, candor, and affirmation.
	Mentors seek to establish a

supportive relationship with the new teacher, characterized by trust, accessibility, openness,

professional demeanor, candor, and affirmation.
	Mentors seek to establish a

supportive relationship with the new teacher, characterized by trust,

accessibility, openness, professional demeanor, candor, and affirmation.
	Mentors seek to establish a

supportive relationship with the new teacher, characterized by trust, accessibility, openness,

professional demeanor, candor, and affirmation.

	3. Mentors’ Instructional Support
	Mentors assist beginning teachers with classroom

set-up and familiarizations with district/building policies and routines, development and establishing of initial classroom procedures.

Mentors share instructional materials with their assigned teachers.
	Mentors assist classroom set-up and familiarizations with

district/building policies and

routines and development and establishing of initial classroom procedures.

Mentors share instructional

materials with their assigned

teachers.

Mentoring focus is on instructional practice.

Mentoring work is guided by the state Learning standards.
	Mentors assist beginning teachers with classroom set-up and familiarizations with district/building policies and routines and development and establishing of initial classroom procedures. 
Mentors share instructional materials with their assigned teachers.

Mentoring focus is on instructional practice and is guided by state Learning Standards.
	Mentors assist beginning

teachers with development and establishing of initial classroom procedures.
Mentors share instructional materials with their assigned teachers.

Mentoring focus is on instructional practice and is

guided by state Learning

Standards.



	4. Mentors’ Role
	The mentor models, coaches, observes, and provides feedback to the beginning teacher to whom they are assigned.
	The mentor models, coaches,

observes, and provides feedback to the beginning teacher to whom they are assigned.
	The mentor models, coaches,

observes, and provides feedback to the beginning teacher to whom they

are assigned.
	The mentor models, coaches,

observes, and provides feedback to the beginning teacher to whom they are assigned.
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	MENTORING ACTIVITIES:
5. Mentor’s Emotional Support
	
	Mentors provide emotional support as new teachers encounter professional and personal challenges related to their teaching.

Mentees attend workshops or

programs focused content or

pedagogical area related to the grade level/or they teach. They also develop grade level curricula together, may engage in other instruction support projects.
	Mentors provide emotional support as new teachers encounter professional

and personal challenges related to their teaching.

Mentees attend workshops or

programs focused content or

pedagogical area related to the grade level/or they teach. They also develop grade level curricula together, may engage in other instruction support projects. 
	Mentors provide emotional

support as new teachers

encounter professional and

personal challenges related to

their teaching. 
Mentees attend workshops or

programs focused content or

pedagogical area related to the grade level/or they teach. They also develop grade level curricula together, may engage in other instruction support projects.
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	PROGRAM EVALUATION:

1. Crafted Questions for Evaluation
	Craft questions to guide the local project evaluation related to its intended

outcomes.
Examples of questions:
> What is the understanding that beginning teachers and their mentors have of the purposes of the mentoring

program?
> What is the understanding that other teachers and administrators have of the

purposes of the mentoring program?
> In what ways do beginning teachers feel they have benefited from participation in our project?
> What suggestions do beginning teachers and their mentors make to improve our project for the coming year?
	Craft a set of questions that together guide the local project evaluation related to its intended outcomes.  Together the set of questions addresses important practices and issues related to the project.
Example of a set of questions:

> What is the understanding of the purposes of our local mentoring program that is shared among the participants and various stakeholders in our district?
> What structures in our project are most valued

by the participants, and what structures need further attention?
> How does our project promote the development of the mentor-new teacher

relationship such that each new teacher receives a highly personalized, professional induction experience?
> What evidence is there that participating in our project leads our new teachers to strengthen their commitment to teaching?
	Craft a set of questions that together guide the local project evaluation related to its intended outcomes. Together the set of questions address all the important practices and issues related to the project, and examine the project as situated in the district and state education enterprise.
Example of a set of questions:

> What are the structures in our project that are most effective in helping us reach the intended outcomes?
> How do the mentor-new teacher relationships that we initiate and promote through our local mentoring program result in more effective teaching and a greater sense of satisfaction in our new teachers?
> What effects on their teaching and professional development do mentors

report as a result of having served in this role?
> What evidence is there that having local mentoring project is influencing the professional climate of the

district?
	Craft a set of questions that

together guide the local project evaluation related to its intended outcomes. Together the set of questions address all the important

practices and issues related to the project, and examine the project as situated in the 
district and state education enterprise. 

Example of a set of questions:

> To what extent do the mentor-new teacher relationships that we initiate and promote through our

local mentoring program result in positive, longer-term, collegial relationships?
> How does participating in our project lead into the longer-term professional development plans and

activities of the district and the state? What vehicles for teacher development follow naturally from the local mentoring project?
> What evidence is there that

students who are taught by new teachers who have mentors learn better?
> What evidence is there that

students who are taught by new teachers who have mentors have a more positive school experience?
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	CATEGORY
	Basic
	Beginning
	Experienced and/or

Established
	Leading to Excellence

	PROGRAM EVALUATION:

2. Procedures to Collect Data
	Identify or design instruments and procedures for collecting data relevant to the questions.
Examples of instruments or procedures:

> surveys

> interview guides

> focus groups


	Identify or design instruments and procedures for collecting data relevant to the questions.
Examples of instruments or procedures:

> surveys

> in-depth interview guides

> focus groups

> daily/weekly logs of

participation

> journal entries


	Identify or design instruments and procedures for collecting data relevant to the questions?
Examples of instruments or

procedures:

> surveys

> in-depth interview guides

> focus groups

> daily/weekly logs of

participation

> journal entries

> unobtrusive measures


	Identify or design instruments

and procedures for collecting

data relevant to the questions?

Examples of instruments or

procedures:

> surveys

> in-depth interview guides

> focus groups

> journal entries

> unobtrusive measures

> longitudinal studies

> case studies



	3. Data Collecting and Analyzing
	Collect and analyze data, and report the results to the mentoring program steering committee.
	Collect and analyze data, and

report the results to the mentoring program steering committee, and to those who will make decisions about the next steps of the local mentoring project.
	Collect and analyze data, and

report the results to the

mentoring program steering

committee, to those who will

make decisions about the next steps of the local mentoring project, and to the professional community and public
	Collect and analyze data, and

report the results to the mentoring program steering committee, to those who will make decisions about the next steps of the local

mentoring project, and to the

professional community and

public. Report to the state and provide leadership in policy and mentoring development.
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Appendix C 
PDP Timekeeper Logs
Teacher Mentor (TM) PDP Timekeeper Codes

	TMI
	TM (direct) Instruction

	TMO
	TM Observing

	TMP
	TM (shared) Instructional Planning

	TMC
	TM Coaching

	TMR
	TM Orientation


Mentor Calendar Log  -  One-on-One Mentors’ Reporting



(See form next page)
Mentor _______________________     

Mentor Calendar Log   
Mentee ______________________                      


2008-09

Circle Month 
August     Sept     Oct      Nov      Dec      Jan       Feb     Mar      Apr      May      June     
	Week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday    
	Totals

	1
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________

	2
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________

	3
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________

	4
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________

	5
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________
	TMI  _________ 

TMO _________

TMP  _________

TMC  _________

TMR  _________

	Total Hours for the Month (With a goal of a total at least 6 hours/month, add your combined code minutes accumulated)
                TMI _____  TMO _____  TMP _____  TMC _____  TMR _____
	


Appendix D 

Appendix E

Program Evaluations 
One-on-One Mentor Training Evaluation

Rate your training By circling the number, please rate the following on a scale of 1-4

Scale:  
1 (waste of time)   2 (learned a few things)     3 (helpful)   4  (learned something/ideas were stimulated)
	One-on-One Mentor Training
	1
	2
	3
	4
	Comments

	
	
	
	
	
	

	1. Goals, Reflection, and Perceptions 


	
	
	
	
	

	2. Definition and Qualities of a Mentor

.

	
	
	
	
	

	3. Roles of a Mentor


	
	
	
	
	

	4. Four Mentoring Functions


	
	
	
	
	

	5. Benefits for All


	
	
	
	
	

	6. Challenges


	
	
	
	
	

	7. Roles of a Calendar Plan for the Year


	
	
	
	
	

	8. Documentation and PDP Timekeeper

	
	
	
	
	


Any other general comments or suggestions? (use back if necessary)

One-on-One Mentor’s

End of the Year Evaluation

This year is nearly finished and I compliment and thank you for taking on the position of a one-on-one mentor for a new professional staff member.  Your knowledge and wisdom have been greatly appreciated by your mentee.  

If you would take a few moments to complete this evaluation of the Mentoring Program, it would be greatly appreciated.  The results of the survey will be shared with the Mentoring Advisory Board and will enable all of us to assess our program’s strengths and weakness.  Planning for adjustments and improvements can be discussed and changes put in place for next year.
I appreciate it if you would fill this out as honestly and completely as possible.  All individual responses will be kept anonymous. 
You have made a wonderful contribution to the success of our mentoring program!!!!

Thank You!!!!!!!!!!!!

Please return to Terry Grajek at Arcade by June 6th.

Part One: General Information (All information requested is optional)
1. Year(s) at Pioneer

 Grade Level/Subject Area Mentoring in



2. I mentored someone in  . . .       Regular Ed.
      Special Ed.
     Other ___________

3. Years as a one-on-one mentor at Pioneer?



4. My mentee is . . .        in my building         

in my grade level/subject/department.

          


 out of my building      
out of my grade level/subject/department.

5. I formally observed my mentee this year?
   yes ____ # times           no

6. I informally observed my mentee this year? 
     yes ____ # times          no

Part Two:  
Please answer the following questions based upon your perception of the Mentoring Plan at Pioneer.  

Scale:  1 (strongly disagree)   2 (disagree)     3 (agree)     4 (strongly agree)  
	About Your Role as a One-on-One Mentor
	1
	2
	3
	4
	Comments

	
	
	
	
	
	

	1.  I met regularly with my mentee.

	
	
	
	
	

	2.  The amount of contact time with my mentee was adequate.

	
	
	
	
	

	3.  The quality of contact time with my mentee was adequate.

	
	
	
	
	

	4.  I can talk freely with my mentee.

	
	
	
	
	

	5.  My mentee is always willing to listen to me.

	
	
	
	
	

	6.  I consistently anticipated my mentee’s needs.

	
	
	
	
	

	7.  I introduced instructional approaches/strategies that 
     have been helpful to my mentee.

	
	
	
	
	

	8.  I helped my mentee obtain valuable resources.

	
	
	
	
	

	9.  My mentee and I collaborated to plan instruction for our 
     students.

	
	
	
	
	

	10. My mentee always expected me to bring up the 
     topics/problems we discuss.

	
	
	
	
	

	11.  I encouraged my mentee to think about the effectiveness 
      of his/her teaching.

	
	
	
	
	

	12.  I helped my mentee to grow as a professional.

	
	
	
	
	

	13.   I am very concerned with my mentee’s success.

	
	
	
	
	

	14.  I provided meaningful feedback about my mentee’s 
       teaching.  


	
	
	
	
	

	15.  I am very satisfied with the level of support I provided 
      for my mentee.

	
	
	
	
	

	16.  My principal/director was supportive of releasing me   

      from my duties at times so I could meet/observe my 
      mentee.

	
	
	
	
	

	17.  Overall, I feel the mentor program was effective.

	
	
	
	
	

	18.  I believe that the mentoring program was responsive to 
      my mentee’s needs.

	
	
	
	
	

	19.  All the parts of the induction program (orientation, 
      workshops, one-on-one mentors,  and discussion board) 
      support and encourage new teachers in the district.

	
	
	
	
	

	20.  I believe that the one-on-one mentor part of the 
       mentoring plan is very effective for a new teacher.


	
	
	
	
	


Additional comments (use back if necessary) -
Part Three:  

Answer the following questions based upon your perception of the Mentoring Plan at Pioneer.  

Scale:  1 (strongly disagree)   2 (disagree)     3 (agree)     4 (strongly agree)  
	About the One-on-One Mentor Training and Support
	1
	2
	3
	4
	NA
	Comments

	
	
	
	
	
	
	

	1.  I believe that the training was adequate for 
    my needs as a one-on-one mentor.

	
	
	
	
	
	

	2.  I feel that the level of support for my role 
     was adequate.

	
	
	
	
	
	

	3.  I feel that I made a positive difference in my 
     mentee’s teaching skill level.

	
	
	
	
	
	


Additional comments (use back if necessary) -

Part Four: 
Assistance Offered -
Mark an X in the 1st column by all the topics where you gave assistance.  
Then grade yourself on how often you provided that assistance.
Scale:  1 (Never)   2 (Sometimes)     3 (Usually)     4 (Frequently)  5 (Always)
	Assisted 
	Topics
	1 
	2
	3
	4
	5
	Comments

	
	
	
	
	
	
	
	

	
	Classroom Management


	
	
	
	
	
	

	
	Listening Skills


	
	
	
	
	
	

	
	Classroom Arrangement


	
	
	
	
	
	

	
	Parent Conferences


	
	
	
	
	
	

	
	Communication Skills with Parents/Colleagues


	
	
	
	
	
	

	
	Formal Evaluations by Administrator


	
	
	
	
	
	

	
	Community Information


	
	
	
	
	
	

	
	Psychological Support


	
	
	
	
	
	

	
	Curriculum Resources/Materials


	
	
	
	
	
	

	
	Reflective Teaching


	
	
	
	
	
	

	
	District Policies/Procedures


	
	
	
	
	
	

	
	Building Level Policies/Procedures


	
	
	
	
	
	

	
	Effective Teaching Strategies
	
	
	
	
	
	

	
	Student Social Issues


	
	
	
	
	
	

	
	Student Learning Styles


	
	
	
	
	
	

	
	Special Education Concerns


	
	
	
	
	
	

	
	Lesson Preparation


	
	
	
	
	
	

	
	Evaluating Student Work


	
	
	
	
	
	

	
	Other: be specific


	
	
	
	
	
	

	
	Other: be specific


	
	
	
	
	
	


Additional comments (use back if necessary) -


Part Five: Reflection and Evaluation


Please reflect on the questions below based upon your perception of the Mentoring Plan at Pioneer.  Your written comments will be invaluable to the Advisory Board as we work to improve next year’s program.  

1.  What was the most positive aspect of being a one-on-one mentor at Pioneer this year?  

2.  If you could change anything about the One-on-One Mentor plan, what would you change?  

3.  What advice do you have for next year’s one-on-one mentors? 

4.  In what ways has you being a one-on-one mentor part affected you as a teacher?  

5.  What recommendations do you have for the Induction Advisory Board that would improve the 

      one-on-one mentor part of the plan in future years?

District Program Administrator


and/or


Mentor





Mentee





Building/DepartmentAdministrator





Key – Teacher Mentor (TM) PDP Timekeeper Codes


TMI  	TM (direct) Instruction


TMO 	TM Observations


TMP  	TM  (shared) Instructional Planning


TMC  	TM Coaching


TMR  	TM District Requirements/Orientation 





Please total the hours each month by code.
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